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. . Stern, Masling, Benton, ﬁfnderson) and Levin (l96OLthpothe312§d . "i .
- F I ’ v . ‘
1} A \ - “ ~ \

-
-

> - ~ 4 ~ » T
ingtheir Teacher Preference Schedule §TP§3E;O f#ctbfs related to

L AN N ’ '

‘teacher attitudes and 10 facto;s,related to teacher-gratification.
. . e 4

: . : &, . '

< ' “ - '
For each of the two parts, there are 10 items for edch o scales:
» . L] N \ . .
A«M‘{-\ - 2% ~ . N . % SR ' , . . '.’. :
yinég;;cai, Status-Striving, Nurturant, Nondire ve, Tritical, Pre- .
S R B . . .
"!r, " LI N

PR . - . s
aﬁylt—?ixated,~0rderly, Dependent, Exhlbitlonist%%, and Dominant.
Items were constructed from Yiterviews' of "experienced teachers regarding

attitudes and motives underlying teaching. The purpose of the present

study 1s to usé a factor apalysis of responses of prospectivé teachers
\ . - hd .

to investigate the' logical constructs idéntified by Stern etyal..
. A ’ 4
. o v

~
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: - METHOD - )
“\A
The sample,consisted of 434 students in sections of an introductory

3

course, for teacher education. During a regular class mgetfﬁ@'the instru-

Ky
’

ment was administered by the instructor. In all, nineteen sections

participated. Then the 200 response items for each subject were correlated,*’

-

and the . resultant matrix wés.analyzed by a principal component method,” -’

.t

with unities 1n the diagonal. Those factors with an+eifenvalué greater

than three were-then rotated by means of the VARIMAX method:
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adx gs‘of‘.4d\Q{\?reat§r We¥e considered Lo,

’ ' .

. L . ) . -
for interprejdtion and are presented in Table 1 through 6. A total

. R ~

of 78 items had:.loadings of .40 or greater and were used to!define T, - .

. . _ . the factors.® The six factors aecd
{ " ¢..tdtal. variance'of the 200 items. - . | -\
w - . ' . .

. . S
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Factor I'(Takle™i).accounts for the: Iargest pYoportioti of the &‘
‘ . . ‘.;‘ . s X
. ' » ¥ .
extracted-variance and contains 23~ i1tems. Entitled Humanistic'Tgéchér Lk
) N :» . , " ) .t . N
Role, it includes items entering Te@achers perceive -as behaviors for

. |

abehign image as a professiomal. This cluster of items_ténds to

-

. designate behaviogs,thét provide a humanistic type of visibility, e.g.
. | ~ ’ I
| being known as a coldrful and stimulating teacher, seeing how much I :

. . ’ ' "' * Y

‘ - Lo T
can do for children who-have been ‘deprived of affection and emqQtional

'sqpport. There 1s an qurall teone of desire for personal acceptance

P o . v

as a warm, lowing, helpful, interested person. Students who score high
| . . . . .
- ) ' ) s . 0
pn ‘this.factor are concerned about their Humanistic image as a teacher
L S . | - . N . .

'

, 5 ]
while those who score lo& tend to.be less concerned with their public

image. In the TPS lbglcal grodpings ?actqn I réprésents items basically
e’ . , ) . . T . N B .
.«mm%“ Y ‘. ' ¢ » N . . . i
N froijB?ee scales: Nurturant, Preadult-Fixated and Exhibitionistic.

| . .

The Preadult-Fixated Sc#le splitg on factofs’l and VI.which tends to group
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dichotomies while items from the Nurturant and Exhibitionistic logical

these’ logical 1tems into mature versus immafﬁremgbotl

R

-

"scales seems to be an identifiable construct only in .so far as it corn-

- -

tributes to their acceptance as a teacher. They want to be a Qood

~

to learn, not out of/a-
: ’ | L3

showman only to the .extent tt helps pupils

drsire to be applauded per se.
hali 2 s .

_Insert Table
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Teacher Role in,the Professional Hierarchy,

@

A .
Factor II ﬂ@able 2),

Y c?mposed of 27 1tom§'wh

ich tend %o indicate management of class-
\ N . ‘ .

room and attitudes toward school adminiétration. Students who scoxe

- .

high on this factor would have more spruéture ip their- - classroom

managernent and tend to‘acqu1ese.to duthority relationships with school

]
;

administration- Students~hhoi5core low on this factor would tend to

tH&Lieﬁge authority more frequently, be less conforming to established
i s ' ’ - ) , ‘
* curriculum, and more laisséz-faire in classroom management: Factor II
1s a collection of items from three of the TPS lqgical scales: Oxdexrly,.

| ~

-

. /
Dependeft, and Dominant. Althougﬁ experienced teachers may be able to

differentiate amonqiﬁmese three constructs, students~entering the pro-
a @ -
fession tend to percéive the  submission of a child to a teacher and the

submission of a teacher to the, pyincipal and/or superintendent as a
i

.

single entity. These st%ﬂents ekpectinq loyality and submisSsion from
. : ! )

e
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., their,.children expect to-play a similar role in relation to their

N \ o~ _ .
superiors. The 10 items from the Orderly scale tend to complement
- - . I . . « °
the Dependent-Déminant role by expressing the importance of ‘routine .
. . ,'.
\ tasks.
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Factor III (Table 3), R§;1v1t1es for Reform in Schools, 1s com-.
prised of %2.1tems which expres§\@6tivities publicizing teachers'
. s N
- . A - . ~ $
\ - oroblems. Those studehts who agree With these 1items tend to be &activists

~ .

' . for teacher rights and reformers of ted hers' economic and social status.

A
3

B T
not to be outspoken on teacher

AN . . ; : *
o work for greater public’ ' ’

. Students who scored: low on this factor te

ri?hts, not to be community informants; nor

\ .

recognition of professional problems of teachexs.

. . ', Insert Table 4

) about here . \\
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Factor IV (Table 4), Motives of Authorit? Figures, includes six

. items in which teachers question the 'motives of authorities and tFnd

» N ~

- ! .. .
i ' to hagg more confidence in the teachers’ indepemdeif decision-making.

|

s of motives of

Those scoring l7w wauld tend to be lesd suspieci

authorities andmore submissive in thQLrQattitude
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-
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Factors IIT and IV identify separately the two parts of the TPS

. 3 cale, Attitudes and Gratifications, with. Factor III taking
‘ r' \‘ SN \ I ”

from the GratiPscation scale and Factor IV from tée Attitude scale.
i N . )
- N iy
N < ("”““"“‘t"\“ - o N\ B ‘
N Although‘teachegs\ma respond as though the Critical Scale 1s a simple
. ™~ N g .
entity, students egﬁeriﬁg\fhe profession tend tc distinguish between

&

beme. N

Activities for Refarms*in ﬁhg School' (Gratification) and Motives 6f‘

Authority Figures (Attitudé&)g\
. )
. ) Insert Takle 5
about here

x ’

+7 Factor v (Table 5), Detachment-Fraternization, with veven items
deriotes the extremes of a continuum. Students agreeing wath these
. S < ) ,

items tend to be detached from student irfteraction and thcse dis-

agreeing tend to prefer énvolvement, with students. Factor V is simjilar

7

» to Factor II except that the. items comprising Factor V ténd to be

N

_statements of behavior more extreme than entering teachers perceive as

. N <

L

. - e e ’ AN
necessary to fit }be/trﬁaftionai\icceptable teacheg role. HWhi%e the
S N “jl
\ 1tems on Féctog 11 represént’ studént perceptions of %hq‘expec?%d be~—~—_

1,
s,

havior of an acceptable teacher. Assuming an acceptabig\role as teacher
. |3

s,

. ———TTN R 1 T, S
, . does not preclude a stance Detachment or Fraternization fb; these enter-
1 ~ " 3
L - B D)
. '
ing teachers. .o 5
~ < v Wb -~
L 4
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\\\\4 . Factor VI (Table'6), Emctional Identification with Students, ié

.~ E ¥ )

.\\\ composed of four items portraying the teacher's need to be acceptea "

~ < on the level of another child rather thar\ys an authority figure.®
. N - . TS
Students who score high have a need to be.perceived as one of the .

[} -

~

e,
- -

gang wbile those scoring low would reject that role for an adult role.
. h With entering teachers only four statements of the TPS logical scale

‘ ¢ of Preadult-Fixated load on a factor distinctly identifiable as

N

f]

~ Preadult-Fixated, whereas eight items from the same scale are assoc-
— . ,
! late®with Nurturant items. ? .
» .
’ e e *
SUMMARY s s
The factor analYSLS tended to parallel some of Stern et al. logical ~ '

categories. Orderly, Dependent and Dominant Scales of the Tps tend to
identify a‘singlé construct whereas the Critical Scale tends to split
into two separate constructs. Although Preadul t-Fixated was identifiable
. as a construct, the Gratification items were interpretable as Nurturant.
‘Exhibiticnistic ltems vere rot identifiable inhStern's connotation but
rather as a portion of the Humanistic Teacher role. Stern's constructs

N . ‘of Practical, Status-Striving, and Nondirective were not identifiable

with this sample.
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R Table 1 .
Factor I Humanistic- Teacher Role? ‘
Item Factor TPS . ,
Number + Loading Scale TPS Item R
19 , .46 Nurturant Childrén learn best in an- atmosphere
filled with love *and emotional support.
44 C . 41 Nurturant A pupilﬂs first need is for warmth and ,$
T - tenderness. ‘
R R
97 .51 Preadult- In dealing with children it's frequent-
: : Fixated ly necessary to remémber what 1t's like
to be one.
.7 98 ' .43 “Nurturant Children who misbehave orf do not learn
. % - are generally children who need more
7 . love. ' .
104 .48 Exhibitionistic.. Enlivening my lessons with' stories,
Lo ~ “’  jokes, or.personal anecdotes.
106 - .43 Nurturant Being concerned about my pupils .
R . welfare outside the school.
112 + .42 Exhibitignistic Having my pupils dramatize stories and .
) lessons. v \ -
116 54 ) Nurturant ’ ‘Seeing how much I can do for children
: < ; who have been deprived-of affection
.Nﬁ ) s and emeotional support. -
119 S41 g Preadult~ Browsing in toy shops. -
‘ Fixated . '
142 ’ .48 ‘Nurturant Having pupils regard me not only as ~
. thein teacher but also as someone who
P understands. and really cares pbout
- them.
114 C .52 Preatul t- Keeping up with the songs, bdoks, T.V.
) ‘ Fixated programs, etc., that my pupils are

~ interested in.

%
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. o

Pable 1 C ntlnued

’ ’ A3
» Factor I ;%%hnlsélc Teacher Role*
. Y R
* N
~ Item Factor TPS o ' s .
{Number Loading Scale / ' 'TPS Item . '
o " 4 . ’ -
! i .,
152 .40 Nurturant « Following the careers of form§%' .
d . - pupils.
N . 1 ' .
. 158 .46 5, Preadult- Being invited by the pupils to join
. Fixated, in their games or parties. . s
~ s ¢ 159 o .48 Status- Telling others what my occupation 1s.
. Striving ) N
160 T .48 Exhibitionistic Being apprec1ated by the, chlldren for
AN qy sense of humor.,
‘164 . 40 Nurturant Having a pupil confide 1in me as a
' parent.’
173 e .52 Preadult- ] doining in the fun-my pupils are
) ' Fixated ‘having.
174 .50 Nurturant Helplng chf&dxgn with thelr personal
’ problems..
175 .50 Nondirective Hefbing children to discover and -
<¢ . . ) assert their own individuality. -
sl .51 Preadult- . Helping children with their hobbies.
’ Fixated . Tom—
. ' . - - i
182 .55 Exhibitionistic Being known as a colorful and
. . stimulating teacher._
- .
.
Ny - '
~ 185 .53 Preadult- . Gettlng to know my pupils well enough
v ‘ Fixated o be able to share fully their .
thoughts and feelings with hin.
: 200 7 .48 Nurturant Having former pupils remember me, stop ,
N , ’ to talk.on the street or come to
Co VlSlt ) ,
. §

* Factor T accounts for 5.74 per cent’ of the ‘common variance. . '
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‘ ¥ aple 2 \

Factor II Teacher Role in- the Professional Hierarchy*

.

. . Lo

—

-Ttem Factor TPS s .

. > - 7
Nuﬂber poading Scale . , - TPS Item‘// , -
* 13 ' .43 Dominant Children have to be kepfxin their place or

they're apt to take too many‘libértgﬁs.
4 . . ~ i . ’
.21 .51 Dependent Principals and supervisors have been seleéted
A for their competence ‘and leadership ability and. N
are entitled to respect. .

N s
N
N o .

23 .49 Orderly . There is less danger. of pupils gettdng into”
. - trouble iFf they are kept busy at all times
T <
24 . .40 Dependent A teacher can seldom go wrong in follOWlné\hi\
: ‘ , ’ principal's or supervisow's advice. \\\\
: “ ' : \d
. ‘ 33 .44 Denandent " Pupils can-hardly be expeéted to learn proper ;;5;1;]

N - attitudes. if a teacher does not show the
" principal proper respect.
[

N -

35 .44 Oraerly _.To learn something properly, puplls have to

' N . repeat and drill it many times. .
\ £ e + )
46 45 Orderly Habits of punctuality, neatness, and organization .

are prerequisites for all further learning.

47 - .45" wependent A teacher is duty-bound to 'stand by the principal
N L ‘ under all circumstances.
. i » -
. 50 N\, .52 Dependent The curriculum represents the best éfforts of
‘. ) \\ ’ . ma y competent educators and- should therefore be .
* ) Iﬁﬁ%&? as cGlosely as possible.*® * .

R fol
/“\ » . - b 4 : A .
61 N\ .44 Orderly. . - The fairest way to°evaluate pupils is to keep a
) A - careful record of a%l their oral ahd written work.

. N
~ . -~

63 .43 Dependent The teacher should be careful never to do ‘anything
7 that might invite criticism.
s
67 . .47 Dominant - The most impbrfant things for a child ‘to learn

in school are obedience\and respect for authority. 1

'\’ . B 4 (. ! !
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Teache¥ Role in the Professional H;érargh

Stdtus~-" ~ 'The téache

v Striving
Y86 ¢ .45\ orderly
s ’? - .
’ ) \ s
119 .43 «, "\ Orderly
- pils' progress, assignments, attendgnce, etc.
) 113 47 tatus- Copducting myself in the cemmunity in ways
. . N : S§riving - that reflect my status as a teacher.’ ) -
¢ . .
= 114 .46 Domgnant Permitting no infractions of discipline, -
, . ‘ ; howgver minor, to go unnoticed.
132 » .40 Orde a Giving the pupils the 6ppbrtunity for a lot
, . } of dril] and formal recitation. !
X vf * . - \. - s . . . .
134 .41 - orderlyy . Keeping my classroom as clean and neat as my
' .. Y\ owrf home. -
135 - .47 Dependenél Putting loyality and obedience to my principal i
‘ ‘ or supervisor above personal differences of
¢ . opinion. ) .
. \ .« ' ’
. (‘
LA lel .4% Orderly \\Making sure my puplls.cover every bit of the
) ? P \curriculum. ) L
" 168 .44 Dominant \hlnning my class with & firm hand.
‘ LA ¢ . 1 )
) 180 ’ .47 " Dominant Hdving my pupils .know"Who is boss.
186 .55 Depeﬁdent »Dof&g my best to please my supervisor or
L. ~ ) pringipal. . ¥
’ 188 wg; .H2 Orderly Folloying specific and caréfully organized
. = y . _ . lessgnmyplans. '
191 .50 * Dominant Making %t clear to the youngsters that I won't
. ! -0 a ' tolerateyany foolishness.
. v
" 194 .55 Qgﬁfnant Having th4 pupils maintain proper respect at ‘
N o all times for my position as their teacher.
: -~ |
* Factor II accounts for 5.57 per cent of the common variance.
O L : ' ‘
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- - Table 3
\ » N 1 4 ‘ >
Fac tor 11 Activities for Reform in Schools*
R ¢ 2 U )
& - : .
Item | Factor TPS ‘ ¢
Number. Loading Scale ,TPS Item
105 .57 Critical Working adtively to promote greater public
. Yoa recognition and appreciation of the professional
problems of teacher,. .
. 118 .56 Critical Fighting for better pay, sickness and agcidenﬁ .
o 0 protection, retirement provisions, etc. for . ’
' teachers. | )
% 9 , ) L .,
126 .65 Critical Being an active member of a teachers' federation
* or union.
130 .64 " Critical Writind'lettérs to newspaper editors or congress-"
men about educational problems. ! )
138 .41 Status- - Attending educational conferences.? |
Striving y !
o |
141 .57 Critical Bringing the problems of the school system to
- the attention ofs the public. - »
: B . . . R
145 .66 Critical Encouraging other teachers to take an active role /_ '/
in a teacher federation or, union. ~ .
’ T 157 .43 Critical Speaking up for more objectivé and ﬁolitically
e independent appointment of principals and ° .
‘educational supervisors. ) )
) 172 .44 Critical Questioning activities of. the local school board
- ‘ ‘ . or legislative agencies.
. ] .
X 184 .67 Critical Being outspoken in defense of 'teachers' rights..
t
i +192 .51, Status- - Being selected to represent the teaching pro-
+ Striving fession on a civic committee.. '
| . 4
188 .63 Critical Encowraging oiher teachers to express their

opinions publically about issues or eVents of
significance to our profession.

* pactor III accounts for 2.95 per cent of the common variange.

ERIC
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. Table ;/ , < o
1 <. . . v ‘“vg =
K v - S
Factor IV Moti/es of Authorlty Flgures* ot
. , Y P < ‘*‘:. ) .
’"7/ = = -
Item Factor TPS ’)/ v e,
Number Loading Score. : ) TPS~Item . B
1 // N " - i
°, 26 v ..45 Critical Most teaeheré'are too submissive in their s
v o relations with their supervisors. . B
41 50 | éritical Too many superV1sory app01ntments in the school
) system are made on the ba51s of polltlcs rather
: ‘ ) than competence. . : .
l‘- M » ~ © N B SN . ' ' ¢ . .
. 45 .49 Critical School boards are generally concerned only with -~
‘ saving money when their flrst purpoSe should/be
. T to prdmote educatlon.
58 .46 Critical Many of ﬁhe most 1mportant decisions affectlng
the schools are made by people who- know
- nothing about educatlon .
e - /)
) <TT - -- .46 Non- - Children who are told what to-do soqQn lose the
directive capacity to think for themselyes. ? R
.96 .47 Critical A great many: of the people in school admlnlstra—

tion know very littlé about chlidfen or the

everyday problems of teachlng.

o

s
2

13

"

» ]

on variance.

* Factor IV accounts for 2.38 per cent of the co
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Dominant

‘-Q%‘,.. " N /.4/
: \ . - ’
Table 5 - . v
Factor V Detachment-Fraternization* .
¥ 'y E
.0 .
Item , Factor TPS - :
Number  'Loading Scale - TPS Item
.45 Practical Helping ch;ldren‘afte 7rschaol encourages :
. them to be lazy and 1n€ttent1ve during class.
s, s .
.44 Practical It isn't necessary to feel ‘a stfoné sense of
‘ ‘ personal committment or dedication in ordér
totbe a good teacher. )
94 .52 Domlnanf_ When children like a tegcher, 1it's usually
“ an indication that he lets them get away with
. too much. ’ .
I . .
136 .44 Dominant Keeping my classroom so ‘quiet that you can
hear a pin drop.
i 150 .42 Dependent Being provided by the school administration
: L -with detailed lesson plans to be followed
throughout the term.
|~ ‘ . » . . ;
165 .55 Orderly Discouraging class discussions and other
: distrations from the planned lesson.
176 ~ .. 50 Holding, the whole class resp0n51bLe for any

breaches of discipline.
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*  Factor V accounts for 2.26 per cents of “the common variance.
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ot I Table 6 =y :
h — N ’ ‘f t
i \ »Factor VI Emot‘lonal Identiflcatlon w).cth Pupils* j‘
v 0 H"""”ﬂmh«v“ & ) .
.o 4
* Item _ Factor , TBS, v .
Number Loading /Scale - - ' TPS Item
- 2 .57 Preadult- Communication between the teacher and his :
, Fixated |\ pupils-is facilitated if he can get them to
: ‘/ acceptﬁb as a "pal", ort of as one of them.
56 .64 Preadult- ng goes a lot more smoothly if the teacher
Fixated an get the children to adcept him almost as )
- " : though he were one of them. : -
85 .45 Preadult- Being with the children rather than over thenm, i
N Fixated talking their language, and being informal,
: © are the hallmarks of a good teacher.
196 , .60 Preadult- Belng pals to my-pup: o @
" 5 % ,Fixa‘ted P K‘ .
w2 y' *, - ¢ PR A, X .\\ - - e ) y
5. . .
* Fgctor VI accounts for 2.21 per cent of the common variance. }
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